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Abstract 
Purpose: Mentoring is an important process that characterizes the type of university education 
management and is one of the most responsible jobs of a university teacher. An appropriate system of 
the university mentorship should be based on an adequate preparation of professors for the mentorship 
role.  
Methods: This research posed the following survey questions: What are the necessary skills that make 
one university professor an effective mentor from the students’ point of view? How beneficial is the 
mentor’s work for the students? Do students think that the mentorship work represents a certain 
challenge that university professors have to face?  
Results: The techniques used are the scaling technique and the instrument of gradual scale assessment 
SPUOM. The research was realized by means of the quantitative method and qualitative analysis of 
the obtained results. The obtained data were processed by the software package SPSS, the program 
for statistical analysis in social sciences, and were presented in the tables and graphs.  
Implications: The obtained results reveal students’ opinion that an effective mentor should possess 
appropriate communication and interpersonal skills, be interested in the academic and professional 
advancement of their students and be able to see the signs of students’ emotional and physical stress. 
As regards the challenging character of the mentorship, students think that mentorship presupposes a 
heavy workload (M=4.05), great responsibility (M=4.37), as well as a professor’s full engagement 
(M=4.16). 
 

Keywords: mentoring, students, attitudes, university professors 

JEL Classification: I20 

Corresponding Author name and email address: Jelena Ž. Maksimović, 
jelena.maksimovic@filfak.ni.ac.rs 

 

1 INTRODUCTION 

The term “mentor” is used frequently, both in everyday 
conversation and in scholarly reference materials; however, 
people outside the scholarly and academic circles know little 
about the disagreements on the genesis and meaning of this 
term (Šijaković, 2015). The researchers of the mentorship 
issue mostly struggle with a variety of definitions found in 
reference materials and various terms used for the study of 
the name, role and activities of the person who gives advice 
and instruction (Turner, 1993). The term “mentor” is used in 
the Serbian language with the same meanings as it is used in 
English. The term mentee in English has no adequate 

equivalent in Serbian and is thus only determined 
descriptively (Bjekić, 2016). Mentorship is defined as a 
naturally formed interrelationship between a younger and an 
older person, designed so as to promote and improve 
professional advancement (Rose et al. 2005). In the academic 
context, this is a professor-student relationship (Sands et al. 
1991), which means that a more experienced colleague offers 
assistance and support to a younger one (Yirci and Kocabas, 
2010). Mentorship presupposes trust and mutual respect of 
the partners in this relationship (Neacsu, 2013). 
“Mentorship is a professional, working alliance in which 
individuals work together over time to support the personal 
and professional growth, development, and success of the 
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relational partners through the provision of career and 
psychosocial support” (NASEM, 2019, according to 
Branchawl et al. 2020: 4). 
Mentorship relationship may be structured or unrestrained. It 
can last for a relatively short period of time, with occasional 
intervals and a possibility to be continued at a certain moment 
in the future. The mentor-student relationship is characterized 
by feelings of altruism and voluntarism in regard to the 
younger colleague (Gus and Garmel, 2004). 
Professors – mentors are selected by the academic bodies of 
departments or by scientific councils. The academic practice 
commands that the mentor be the best and the most 
experienced professor and expert in the field who can assess 
the quality of students’ academic work and study (Glossary 
of Education Terms, 2014). Mentors are recognized by their 
practical knowledge that contributes to the theoretical 
knowledge which students attain during their university 
studies (Maphalala, 2013). The reputation of an excellent 
research mentor attracts students and colleagues with similar 
research interests. Moreover, such experts can obtain support 
and resources from their own institutions of higher education 
or they can be given necessary funding by various sponsors 
(Morrison-Beedy et al. 2001). Also, it is possible that by 
doing this work, professors-mentors may relive their own 
youth and simultaneously enjoy it (Kosoko-Lasaki et al. 
2006). The benefits of an effective mentorship include: a 
higher level of professional satisfaction, an 
acknowledgement of the contribution to the colleague’s 
academic achievement and students’ success in studying as 
well as personal improvement (Gus and Garmel, 2004). On 
the other hand, the mentorship is beneficial for students since 
they are introduced into academic instruction, career 
development and cooperation with future colleagues in their 
field (Thomas et al. 2007). Thus, the connection between the 
mentoring relationship and student outcomes is worthy of 
analysis (Davis and Jones, 2020). 
Effective mentoring can lead to the expansion of professional 
networks, career development opportunities, increased 
confidence and competence at problem-solving, and higher 
levels of resilience, well-being, and self-confidence (Davey 
et al. 2020). 
The professor-mentor has to encourage students to use their 
potential, help them whenever possible, offer creative 
feedback information, transfer their own knowledge, be the 
role model (Gus and Garmel, 2004) and provide directions 
regarding any professional issues (Berk et al. 2005). An 
effective mentorship is the process that depends both on 
mentors and students. The student is expected to trust their 
mentor, be actively involved and interested in their mutual 
cooperation. However, they should not become dependent on 
their mentor or be their competition, but rather able to end 
that relationship after a previously determined period of time 
(Fischer and Van Andel, 2002). Potential obstacles to 
achieving an effective mentorship may be overcome by 
frequent formative evaluations that ensue after the 
development of the collegial relationship (Hudson, 2013). 
Mentorship contributes to the advancement of the quality of 
an individual and of an organization as a whole. The culture 
of mentorship has been developed worldwide as a method of 
quality improvement in various fields of work, especially in 
education (Popović et al. 2009). Therefore, the 

comprehension of the concept of mentorship and its effect on 
students requires a valid theoretical conceptualization (Crisp 
and Cruz, 2009). 
A great number of studies conducted in recent years prove 
that this issue is quite significant and contemporary. The 
obtained results define personal characteristics that a 
qualified and suitable mentor should have: enthusiastic 
(57%), resourceful (27%), friendly 25%, educated (20%), 
with communicative competence (18%), appealing, 
dedicated, flexible, creative, caring and a good listener 
(Hudson and Nguyen, 2008).  
The results of the study conducted with 232 junior students 
and 302 senior students of medicine at the University of San 
Francisco show that the mentor’s support to students involves 
motivation (98%), moral support (91%) and offering advice 
(60%) (Aagaard and Hauer, 2003). 
The students who were included in the research conducted by 
Kosoko-Lasaki et al (Kosoko-Lasaki et al. 2006) emphasized 
that they greatly benefited from the mentorship process 
regarding career advice, feedback information and emotional 
support. The professors-mentors also emphasized positive 
reflexive information they obtained from their mentorship 
activities. The professors particularly underlined their 
personal feeling that they helped their students in determining 
their career goals. 
The research conducted by Cronan-Hillix and associates 
(1986) examined the students’ attitudes regarding the role of 
the professor-mentor in the academic activities contributing 
to their graduation. Ninety students, the holders of a BA in 
Psychology, were involved in this research and answered the 
questions about the mentor’s characteristics and their role in 
professional and social life. The obtained results proved that 
personal characteristics were crucial in determining a good 
mentor and that they were even more significant than the 
professor’s intellectual and professional competence. The 
results also showed that students emphasized the fact that 
good mentors promoted professional productivity that 
involved their engagement in the research and publication of 
scholarly work. 
The goal of the study conducted by Nora and Crisp (2007) 
was to identify the dimensions related to the issue of 
mentorship. Four main domains were identified: 
psychological or emotional support, determining career 
goals, academic support and the existence of a role model. 
200 students of an institution from the south-central part of 
the USA were involved in the study. The results of the study 
showed that mentorship programmes helped students to 
become more engaged in academic activities and in gaining 
experience necessary for their faculty duties. 
The research conducted by Dimitriadis and associates (2012) 
involved 534 students who completed the survey on their 
expectations from the mentorship process. The students 
observed their mentors as advisors, creators of ideas, role 
models and all of the respondents confirmed how the 
relationship with their mentors had a positive effect on their 
career planning. 
The aforementioned research results indicate that a great 
number of authors are interested in the study of students’ and 
professors’ perspective of the mentorship process. A lot of 
studies dealt with this issue in the field of medicine and 
psychology. Our research was conducted with the purpose of 
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analyzing and discussing the mentorship practice in the field 
of social sciences, humanities and philological sciences in 
our education system from the students’ perspective. 

2 METHODOLOGY AND SAMPLE  

The research examined the master students’ attitudes towards 
the mentorship work of university professors. The students’ 
attitudes were determined on the basis of their personal 
assessment of the degree of agreement with their model 
(perspective) of an effective mentor, which was formed as 
items on the assessment scale SPUOM. Participation in 
writing term papers, essays and conducting researches are the 
prerequisites for the academic engagement of the students of 
the Faculty of Philosophy in Nis. Moreover, all master’s 
students already had enough experience in their cooperation 
with the professors while writing their master’s theses. 
Therefore, all the students who participated in the research 
had some experience concerning the mentorship process. 
Thus, all the respondents valued their attitudes from their 
personal experience on the assessment scale SPUOM. The 
goal of the research was to determine students’ attitudes 
concerning the following: the skills that make university 
professors good and effective mentors, benefits of a 
successful mentorship work and a dominant type of 
communication between the professor-mentor and students. 
185 master’s students of the Faculty of Philosophy in Nis 
participated in this research. The differences in their attitudes 
were analyzed with regard to their average overall grade (104 
students had an average overall grade ranging from 6.00 to 
8.50 and 81 students had an average overall grade from 8.00 
to 10.00) and the department of study (119 students from the 
departments of social sciences and humanities (Pedagogy, 
Psychology, Sociology, History, Philosophy, Journalism and 
Communicology)) and 66 students from the philological 
departments (Serbian Language and Literature, English 
Department, French Language and Literature, Russian 
Language and Literature). 
The techniques of survey and scaling were used. The 
students’ attitudes were examined by means of the instrument 
particularly constructed for this purpose (the questionnaire 
with the five-degree Likert-type scale – SPUOM). The 
questionnaire SPUOM was composed of two questions of 
closed type and 30 items on the assessment scale. The 
Cronbach’s alpha coefficient for the assessment scale 
SPUOM was 0.90, which proves the reliability and relevance 
of the scale (SPUOM) for this sample. 
 
 
 

3 RESULTS AND DISCUSSION  

 Table 1 shows the dominant type of the communication 
between professors-mentors and students, as well as the way 
in which professors provided feedback on their students’ 
academic engagement. 

Table 1 
Type of mentor-student communication 

 
The presented results show that direct communication 
(during office hours) and electronic communication (by e-
mail) represent the most frequent forms of contact between 
mentors and students (only 11 students stated other ways of 
communication). However, a somewhat larger number of 
students, 93 of them, obtained feedback on their work 
engagement in direct communication with professors, in 
comparison to 81 students who chose electronic 
communication by e-mail. 
Judging by the answers offered by the students of the Faculty 
of Philosophy, it can be concluded that professors provided 
feedback and suggestions mostly in direct communication 
with students (84) and also through the tactically stated 
suggestions expressed directly in the text they were related to 
(77). A considerably smaller number of professors (24) used 
other ways of providing suggestions and feedback on 
students’ work engagement and academic duties. 

Table 2 
Differences in students’ attitudes towards the skills of an effective 

mentor regarding the department of study 
 

 
Table 2 shows statistically significant differences in the 
attitudes expressed by the students of the Faculty of 
Philosophy in Nis on the skills that an effective and 
competent mentor should possess regarding their 
departments of study. The differences were estimated by the 
t-test while the results were analyzed by means of the level 
of statistical significance of p>0.05. 
The respondents from both categories agreed about the 
statement that an effective mentor should possess adequate 
communication and interpersonal skills. However, the 
students of social sciences and humanities expressed a 
somewhat higher degree of agreement with the 
aforementioned statement (M=4.63) in comparison to the 
students of philological departments (M=4.45). A 
statistically significant difference (p - 0.00) was evident as 

  N M sd χ2 df p 

How do you usually 
communicate with 
professors who are 

mentors? 

Direct communication, ˝face to 
face˝ 

93 

1.55 0.60 63.60 2 0.00 
Electronically (e-mail) 81 

Other ways 11 

How do your 
professors provide 
feedback on your 

work engagement? 

Through the tactically stated 
suggestions expressed directly in 

the text to which they relate 

77 
 

1.71 0.68 34.90 2 0.00 
Direct communication exclusevely 84 

Other ways 24 

 

An effective mentor’s skills Department M sd t df p 

An effective mentor has adequate 
communication and interpersonal skills 

soc.-hum. 4.63 0.58 
1.96 183 0.05 

philological 4.45 0.58 
An effective mentor shows interest in 
career development and professional 

advancement of their mentees 

soc.-hum. 4.52 0.68 
2.92 183 0.00 

philological 4.21 0.69 

An effective mentor has an interpersonal 
as well as a professional relationship 

with students 

soc.-hum. 4.66 0.60 
2.38 183 0.01 

philological 4.43 0.63 

An effective mentor is able to recognize 
the signs of emotional and physical stress 

of their mentees 

soc.-hum. 4.21 0.79 
2.98 183 0.00 

philological 3.83 0.92 

An effective mentor is biased towards 
their students, but not towards their work 

soc.-hum. 3.38 1.12 
2.24 183 0.02 

philological 3.01 0.98 
An effective mentor is able to offer 
advice and guidance to students on 

academic issues 

soc.-hum. 4.56 0.60 
2.12 183 0.03 

philological 4.36 0.62 
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regards the statement An effective mentor shows interest in 
career development and professional advancement of their 
mentees. Namely, the students of social sciences rated it more 
positively (M=4.52) than their colleagues from the 
philological departments (M=4.21). The students of all 
departments of the Faculty of Philosophy in Nis agreed upon 
the fact that an effective mentor must form an adequate 
interpersonal and professional relationship with their 
students (since they mostly chose number 4, which means “I 
agree” on the five-degree SPUOM scale). Yet, the students 
of social sciences and humanities again expressed a 
somewhat higher degree of agreement with this statement 
(M=4.66) than the students of the Serbian, English, French 
and Russian Departments (M=4.43). 
A statistically significant difference was observed regarding 
the statement An effective mentor is able to recognize the 
signs of emotional and physical stress of their mentees. 
Namely, this statement was particularly supported by the 
students of social sciences and humanities who rated it as 4 
on the SPUOM scale, i.e., expressed their attitude as “I agree” 
(M=4.21). The attitudes of the students of philological 
departments may be interpreted as partial agreement with the 
statement (M=3.83). 
Contrary to the previously discussed results of the research, 
the respondents from both categories (students of social 
sciences and humanities and students of philological 
departments) expressed a neutral attitude, “I neither agree nor 
disagree”, towards the statement An effective mentor is 
biased towards their students, but not towards their work. 
Therefore, the students of the Faculty of Philosophy in Nis 
expect that an unbiased, impartial relationship between 
university professors and their students has to be reflected on 
their attitude towards the quality of the realized academic 
achievements and duties (M=3.38 and M=3.01). The research 
results also emphasize that the respondents believe that 
readiness to offer advice regarding academic issues is one of 
the desirable characteristics of an effective professor-mentor. 
However, this characteristic was rated more positively by the 
students of social sciences and humanities (M=4.56) than the 
students of philology (M =4.36). 
The obtained results should be considered in the context of 
the academic demands that the students of different 
departments of the Faculty of Philosophy in Nis have to fulfil. 
It means that the very nature of certain sciences studied at this 
faculty, such as pedagogy, psychology and other social 
sciences and humanities, makes them implicitly more 
suitable for conducting scientific research and projects. Thus, 
the students of these departments are more experienced than 
their colleagues from other departments when the 
phenomenon of mentorship is concerned, which is, to some 
extent, in accordance with the obtained results that show how 
the students from this category demonstrated greater 
expectations and demands from their professors-mentors than 
the students from the other category included in the research. 
Another criterion for the analysis of the students’ attitudes 
was their overall average grade obtained up to the beginning 
of the research. 
 

Table 3 
Students’ attitudes towards the challenges of the mentorship 

 
Table 3 presents the students’ attitudes towards the 
limitations of mentoring work of university professors. The 
conclusions are the following: the respondents agreed with 
the statement that the mentoring role requires increased 
workload and engagement (M=4.05); that an effective 
performance of the mentoring role is a great responsibility 
(M=4.37); that mentorship presupposes the maximum 
engagement on the mentor’s part so that the student may 
achieve appropriate scholarly results (M=4.16). These are the 
statements with which the majority of the respondents agreed 
(37.8%; 38.9% and 42%). However, the performance of the 
mentoring role was not perceived as an exceptionally 
stressful job (M=3.48). 
The largest percentage of the respondents agreed with the 
statement that young professors might have some 
uncertainties at the start of their academic careers about how 
to mentor students effectively (48.1%) and how to assess the 
progress and engagement of their students (51.4%). Almost 
half of the respondents (44.9%) realized that an increased 
workload was a limiting factor of the mentorship work, 
whereas a quarter of the respondents (25.9%) were neutral 
regarding this statement. 
The analysis of the obtained results leads to the conclusion 
that the students of the Faculty of Philosophy in Nis, who 
participated in this research, predominantly understand all the 
difficulties that university professors encounter while 
mentoring as well as the complexity and responsibility of this 
academic engagement. 
  

Limitations of Mentoring Work  1 2 3 4 5 M sd 

Effective performance of the 
mentoring role requires increased 

workload and engagement 

f 1 4 44 70 66 
4.05 0.85 

% 5 2.2 23.8 37.8 35.7 

Effective performance of the 
mentoring role is a great 

responsibility 

f / 2 19 72 92 
4.37 0.71 

% / 1.1 10.3 38.9 49.7 

Performing the mentoring role is a 
stressful job 

f 3 26 63 65 28 
3.48 0.96 

% 1.6 14.1 34.1 35.1 15.1 
When starting their academic career, 

professors may have some 
uncertainties about how to effectively 

mentor 

f 1 9 37 89 49 

3.95 0.84 
% 5 4.9 20.0 48.1 26.5 

When starting their academic career, 
professors may have some doubts 

about how to objectively assess the 
progress and engagement of a student 

f 3 6 33 95 48 
3.96 0.84 

% 1.6 3.2 17.8 51.4 25.9 

Effective mentoring requires an 
increased workload 

f 3 6 48 83 45 
3.87 0.87 

% 1.6 3.2 25.9 44.9 24.3 
The student’s work under the 

leadership of the professor requires 
the maximum engagement of the 

mentor in order to achieve appropriate 
scholarly results 

f 2 4 28 79 72 

4.16 0.83 
% 1.1 2.2 15.1 42.7 38.9 
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Table 4 
Differences in students’ attitudes towards the limitations of 

mentoring work of the professor regarding the department of study 

 
 

Table 4 shows statistically significant differences in the 
students’ attitudes towards the limitations of the mentoring 
work regarding their department of study. The obtained 
results demonstrate that the students of social sciences and 
humanities at the Faculty of Philosophy in Nis (the 
Departments of Pedagogy, Psychology, History, Sociology 
and Philosophy) agreed with the statement that an effective 
mentorship presupposed increased workload and engagement 
(M=4.15). Contrary to their views, the students of some of 
the philological departments at the Faculty of Philosophy in 
Nis (the Department of the Serbian Language and Literature, 
English Department, the Department of the French Language 
and Literature and the Department of the Russian Language 
and Literature) expressed a somewhat lower level of 
agreement, which might be interpreted as a partial agreement 
with the statement (M=3.89). 
The analysis of the responses offered by the participants in 
the research indicates that the students of social sciences and 
humanities are slightly more aware of how responsible the 
mentorship work is (M=4.45) than the student of philological 
departments at the Faculty of Philosophy in Nis (M=4.22). 
Moreover, while the students of social sciences and 
humanities agreed with the statement that young professors 
starting their academic careers might experience some 
uncertainties about how to effectively mentor their students 
(M=4.04), the students of philological departments were 
approximately neutral regarding this statement and chose the 
answer “I neither agree nor disagree” (M=3.87). 
The obtained results have to be analyzed in the context of the 
students’ obligations and duties at respective departments. 
Namely, the students of social sciences and humanities are 
quite frequently engaged in writing term papers, research 
projects and presentations (consequently, more experienced 
in cooperating with their professors-mentors). Therefore, the 
results, which suggest that the students of social sciences and 
humanities are more informed and critical regarding this 
issue than their colleagues from the philological departments, 
stand to reason. 
An effective mentorship presupposes increased workload and 
engagement. The professors are also expected to be 
maximally engaged in the students’ work in order to help 
them achieve appropriate scholarly standards. The obtained 
results related to the limitations of the mentoring work of the 
university professors were analyzed regarding the overall 
average grade of the students, as well (ranging from 6.00 to 
8.50 and from 8.60 to 10.00), while the statistically 
significant differences were obtained by means of the t-test. 

 

Table 5 
 Students' attitudes towards professors’ benefits from the effective 

mentoring 

 
Table 5 presents the students’ attitudes towards the benefits 
of an effective mentorship. The students were presented with 
eight potential benefits to assess, from those related to the 
actual benefits that professors might have from their effective 
mentorship (effective mentorship provides academic 
reputation and professional advancement) to the benefits of 
pro-social character (effective mentorship contributes to the 
improvement of the scientific discipline and effective 
mentorship significantly improves the discipline). The 
students agreed with all the statements related to the benefits 
of an effective mentorship since they chose number 4, which 
is the answer “I agree” on the five-degree SPUOM scale. 
Almost half of the respondents (48,6 %) emphasized that the 
students would gladly inform their professors about the 
professional knowledge and competences acquired owing to 
the professors’ effective mentorship. An identical percentage 
of the students of the Faculty of Philosophy in Nis (43,2 %) 
agreed with the following statements: The emergence of 
successful new scientists in the professional field increases 
the professional reputation of the mentor, Effective 
mentoring involves a personal satisfaction of the professor, 
Effective performing of the mentor role contributes to the 
improvement of the discipline and Effective mentorship 
provides reputation among the academic staff and career 
advancement. 
The largest percentage of the respondents (47.6%) agreed 
with the statement Effective mentorship improves the 
scientific discipline because students - potential future 
researchers make a significant contribution to the profession, 
while none of the participants in the research expressed the 
lowest level of disagreement with this statement. The 
students of the Faculty of Philosophy in Nis also think that an 
effective mentorship may indirectly improve the professors’ 
professional competences since they themselves will learn by 
correcting the mistakes students make and by exploring 
students’ ideas and suggestions more thoroughly (44.9%). 

 
  

 Department M sd t df p 
Effective performance of a mentoring role 

requires increased workload and 
engagement 

soc.-hum. 4.15 0.80 
1.97 183 0.04 

philological 3.89 0.91 

Effective performance of the mentoring 
role is a great responsibility 

soc.-hum. 4.45 0.68 
2.09 183 0.03 

philological 4.22 0.73 
When starting their academic career, 

professors may feel some uncertainties 
about how to effectively mentor 

soc.-hum. 4.04 0.80 
1.98 183 0.04 

philological 3.78 0.88 

 

Benefits of the effective mentoring  1 2 3 4 5 M sd 
Students will inform professors about 

new knowledge and competencies 
acquired owing to their effective 

mentoring 

f / 4 36 90 55 
4.05 0.76 

% / 2.2 19.5 48.6 29.7 

The emergence of successful new 
scientists in the professional field 

increases the professional reputation of 
the mentor 

f / 2 22 80 81 
4.29 0.71 

% / 1.1 11.9 43.2 43.8 

The information about effective mentors 
is quickly “spread” among students 

f 1 1 26 76 81 
4.27 0.76 

% 0.5 0.5 14.1 41.1 43.8 

Effective mentoring involves a personal 
satisfaction of the professor 

f 2 3 39 80 61 
4.05 0.83 

% 1.1 1.6 21.1 43.2 33.0 

Effective performing of the mentor role 
contributes to the improvement of the 

discipline 

f / 10 37 80 58 
4.0 0.85 

% / 5.4 20.0 43.2 31.4 

EM improves the scientific discipline 
because students - potential future 

researchers make a significant 
contribution to the profession 

f / 5 27 88 65 
4.15 0.7 

% / 2.7 14.6 47.6 35.1 

EM will sometimes learn from their 
students by correcting the mistakes they 

make 

f / 1 25 83 76 
4.26 0.70 

% / 0.5 13.5 44.9 41.1 

EM provides reputation among the 
academic staff and career advancement 

f / 4 36 90 55 
4.14 0.84 

% / 2.2 19.5 48.6 29.7 
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Table 6 
Differences in students’ attitudes towards the benefits of effective 

mentoring regarding the department of study 

 
Table 6 shows the differences present in the students’ 
attitudes towards the benefits of an effective mentorship 
regarding their departments of study. The obtained results 
lead to the conclusion that a larger number of the students of 
social sciences and humanities at the Faculty of Philosophy 
in Nis will inform their professors about new knowledge and 
competences acquired owing to the professors’ effective 
mentorship (M=4.14) than the students of philological 
departments (M=3.90). The respondents from both categories 
of students agreed with the statement that the emergence of 
successful new scientists in the professional field increased 
the professional reputation of mentors. However, the higher 
level of agreement was provided by the students of social 
sciences and humanities (M=4.40) than by the students of 
Serbian, French, Russian and English (M=4.10). 
The students of social sciences and humanities agreed with 
the following statements: A professor effectively performing 
the mentoring role contributes to the improvement of the 
discipline (M=4.15) and Effective mentorship improves the 
discipline because students - potential future researchers 
make a significant contribution to the profession (M=4.27). 
On the other hand, the students of philological departments 
were neutral regarding this statement and chose the answer “I 
neither agree nor disagree”. More precisely, the students from 
this category of the respondents did not agree with the 
statement that an effective performing of the mentoring role 
might improve the discipline (M=3.72) nor with the 
statement that it might contribute to the creation of future 
successful researchers in the field (M=3.92). 
An effective performance of the mentoring role provides 
reputation among the academic staff and career advancement. 
Also, the students expressed their inclination towards 
informing their professors about the new knowledge and 
competences acquired owing to the professors’ effective 
mentorship. This research examined the way in which the 
aforementioned benefits were perceived by the students with 
different academic achievements, as well (with the overall 
average grade ranging from 6.00 to 8.50 and from 8.60 to 
10.00). 
The students with different academic achievements perceived 
the benefits that the professors might have from an effective 
mentorship in an almost identical way. Therefore, it can be 
concluded that the overall average grade of the students of 
the Faculty of Philosophy in Nis did not significantly 
influence their perception of the studied issues.  
The initial goal of the conducted research was focused on 
three aspects of the mentorship process performed by the 
university professors: skills of an effective mentor, 
challenges of the mentorship work and the benefits of the 
effective and adequate mentoring. 

As regards the skills that an effective mentor should possess, 
the obtained results indicate that both professional and social 
competences of professors-mentors are important. Thus, the 
creation of an appropriate and functional interrelationship 
between students and professors is of great significance. 
From the students’ perspective, the professors’ expert 
knowledge and professional competences contribute to the 
effective mentoring only if they are supported by their 
interpersonal skills and interests in the professional and 
academic advancement of their students. The future 
researches of the skills of an effective mentor may focus on 
the university professors’ views and attitudes in order to 
determine whether they will give priority to personal or 
professional competences regarding the mentorship. 
A large part of the mentors’ engagement and work remains 
unknown to students since it is not performed in classes. 
Therefore, it was interesting to examine the way in which 
students perceived the mentorship process. The results of this 
study prove that it is very important to include the students 
into the mentorship process by introducing the obligatory 
practice of mentoring the work of other colleagues. The 
students who are already inclined to performing scientific 
research will thus gain experience in reviewing their 
colleagues’ papers (mentoring) during their studies. 
The limitation of the conducted research is the fact that the 
respondents were only the students of the Faculty of 
Philosophy in Nis, so the obtained results cannot be 
generalized and applied to the students of other faculties as 
valid. Also, one of the limitations is the fact that the obtained 
results were analyzed only regarding the department of study 
and the overall average grade, which means that potential 
changes in attitudes of the students enrolling in the next year 
of study cannot be detected in this way. It is suggested that 
the future research of the academic mentorship be focused on 
the study of the professors’ attitudes with the purpose of 
exploring this issue from their perspective and thus 
completing the overall idea of this problem. Moreover, 
determining difference in the students’ attitudes towards 
mentorship regarding their gender and year of study would 
be a considerable scientific contribution to this field. 
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